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Vision 

 Children only have one childhood. Being part of a community of children is
unique within life’s experience. In this school, we value every child and strive to
enrich the whole person. We believe that learning should be vivid and real: a joy

in itself. We nurture adaptable and flexible learners who are passionate about
learning and have the skills to embrace every challenge and opportunity with

confidence.

Continous
Improvement

Curriculum Teaching and
Learning

Engagement 

Professional
development

Inclusion

Self evaluation:  Intent, Implementation and
Impact 

Differentiation and achievement for all SEND 

Content, knowledge and skills, statutory 
 compliance

Quality first teaching

Communication 

Investment in CPD and training of staff 



Curriculum 

Let the questions be the curriculum.
Socrates

 

Instead of a national curriculum for
education, what is really needed is an
individual curriculum for every child If the curriculum we use to teach our

children does not connect in positive ways
to the culture young people bring to school,

it is doomed to failure.
Lisa Delpit

School systems should base their curriculum
not on the idea of separate subjects, but on
the much more fertile idea of disciplines...
which makes possible a fluid and dynamic

curriculum that is interdisciplinary 
Ken Robinson

We must never return to the Julie
Andrews curriculum where we teach "a

few of my favorite things"!
Andy Hargreaves



Curriculum 
Schools are required to implement the National Curriculum 2014. At
Fenstanton and Hilton Primary School, we have a PAN of 40
requiring us to develop a curriculum that allows for mixed aged
classes.

We are currently reviewing our curriculum and developing a model
that will be able to grow and expand with the school and which
allows for progression and challenge in terms of the knowledge and
skills being taught.

All curriculum overviews are available on Googledrive. (add link) 
 These provide an overview of what needs to be taught each term.

Staff are expected to plan for reading, writing and maths using the
attached pro-forma (Agree pro format) .  All staff need to be
familiar with the National Curriculum objectives for the children in
their classes.

All staff have access to exemplification materials which can be used
to support children in achieving greater depth and understanding
what a good one looks like. (Attach link to exemplification
materials) Staff are expected to use these when planning so the
end point of the learning and what children need to achieve ( the
steps to success) are clear. 

Standards and expectations 
“If you always do what you’ve always done, you’ll always

get what you’ve always got.” 
Henry Ford 

 
Standards have been historically poor for a number of years.  There is 
 no room for complacency and we urgently need to raise standards
and expectations across the school.

If we keep doing the same, we will only achieve the same.  All staff need
to be onboard and raise their expectations of what children can
achieve. We need to STOP doing the same. We need to do something
different and better.

We do not want a mediocre school or mediocre outcomes.  

Our curriculum needs to be current, engaging and set high
expectations of what children will be able to know, understand and do
by the time they complete each phase and stage of the school and also
by the time they are ready to move to the next stage of their education.

The deputy head will be supporting all phases of the school to ensure
that planning is rigorous and  enables all children to make progress
from their starting points. Books will be reviewed regularly.

Staff are reminded not to use TWINKLE.  A resource bank will be
developed to support teachers in delivering the curriculum linked to
the topics, themes and areas being taught each term.  



Story time Phonics
No-Nonesense Spelling and Grammar
Letter Join
Diagnostic assessment toolkits
Accelerated reader

Our curriculum model is based on a two year cycle.  This year we are
following Year A.  We have carefully chosen texts and themes to
ensure that children cover the full curriculum over a two year cycle.  

In Mathematics, we use the White Rose Mixed aged planning but have
adapted this in KS1 (Share link) to ensure that children in Y2 have been
taught and given an opportunity to demonstrate their knowledge and
understanding against the assessment frameworks for the end of
keystage.

https://assets.publishing.service.gov.uk/government/uploads/system/upl
oads/attachment_data/file/740343/2018-
19_teacher_assessment_frameworks_at_the_end_of_key_stage_1_WEBH
O.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/upl
oads/attachment_data/file/740345/2018-
19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBH
O.pdf

A number of resources have been purchased to support the delivery of
the curriculum;
These include:  

Curriculum 

To make effective use of the resources currently available
To ensure sufficient resources to support the
implementation of the curriculum over time
To have a curriculum which is fit for purpose, challenges,
and engages all.
To make learning fun! 

Our curriculum model  ensures that the National Curriculum
objectives are taught and that children's learning has a context
and prior knowledge and understanding can be activated by the
planned sequence of learning as they progress through the
school.

 INTENT:

 

Jenny Volp
should there be a link here?







before reading discussion
independent reading
after reading discussion

Guided reading is an instructional practice or approach where
teachers support a small group of students to read a text
independently.

Guided reading sessions are made up of three parts: 

The main goal of guided reading is to help students use reading
strategies whilst reading for meaning independently.

Why we use guided reading:
Guided reading is informed by Vygotsky’s (1978) Zone of Proximal
Development and Bruner’s (1986) notion of scaffolding, informed by
Vygotsky’s research. The practice of guided reading is based on the
belief that the optimal learning for a reader occurs when they are
assisted by an educator, or expert ‘other’, to read and understand a
text with clear but limited guidance. 

Guided reading allows students to practise and consolidate effective
reading strategies. Vygotsky was particularly interested in the ways
children were challenged and extended in their learning by adults.
He argued that:

The most successful learning occurs when children are guided by
adults towards learning things that they could not attempt on

their own.

Accelerated reader is used as part of the reading menu and
assessment system at the school. 

Guided Reading

Teachers and staff are constantly reviewing and assessing how
children are responding to the text.  Teachers maintain ongoing
records of children's progress in guided reading sessions using
the following assessment grids: 
https://drive.google.com/drive/folders/1hqHKZr9KiPNIMzL_8xSDilF
eScM7WMKd?usp=sharing

A  guided reading folder is kept in the classroom and accessible to
all staff reading with children to record progress and identify next
steps.



Good spelling and grammar is encouraged at all times.  At Fenstanton
and Hilton, we support the teaching of spelling and grammar by using
the No-nonsense grammar and No-nonsense spelling programmes. 
 The resources can be found here:

https://drive.google.com/drive/folders/18AiG3YaLwhpPsLSUBTTbEXQ
euSYOv6TA?usp=sharing

https://drive.google.com/drive/folders/1XJvbOlm1OwniXJRSBdEGeATd
cfz9VcJ8?usp=sharing

Ongoing assessments of children's use and application of spelling and
grammar rules occurs daily.  Staff regularly highlight common errors
and encourage children to use a range of strategies to ensure that 
 children make progress. 

Once a half term, staff will complete an error analysis to inform future
teaching and next steps for each child.
 

 
 

Spelling and Grammar



At Fenstanton And Hilton, we want our children to develop a neat,
legible, speedy handwriting style using continuous cursive letters
and words automatically in independent writing.  Handwriting is a
cross curriculum task and will be taken into consideration during all
lessons alongside the formal teaching of handwriting which occurs
for example in phonics lessons. 

Children need to be taught to sit correctly at a table, holding a
pencil comfortably and correctly.  We use the handwriting system
Letter Join to support the development of a fluent cursive
handwriting style:

The resources to support teaching and  learning in Handwriting can
be found here:

https://drive.google.com/drive/folders/1XKGgk97m-
p67jYcYEFXbuH2oR-p4k8Ao?usp=sharing

All children in Key Stage 1 have triple lined English books to support
them in developing correct letter formation.  These continue into
Key stage 2 until a child has developed a confident and consistent
writing style.

Staff are encouraged to promote high standards in handwriting at
all times.  It is essential that incorrect pencil grip, letter and number
formation are addressed before a child moves into KS2. 
 

Handwriting 



At Fenstanton And Hilton, we use the White Rose mixed aged curriculum plan for mathematics.  We have made some adaptations to ensure that
children in Y2 are ready for the assessments at the end of Key-Stage 1. (Attach link)
We have developed and agreed to the following calculations policy.  

Mathematics 

Year 1 and 2

Year 3 and 4 

Year  5 and 6 



Remember
Understand
Apply
Analyse
Evaluate and
Create 

Imitation: 
When we first learn, it is by imitation. In this phase, teachers share
what we will be learning about.  Children copy, practice and rehearse.
Teachers introduce and explain key vocabulary, share important facts 
 and knowledge and connect the learning to prior learning.
This phase, we call remember and understand.

Innovation:
The innovation stage is when children start to synthesise and use the
information they have gathered at the imitation phase in their
learning. They start to ask questions and explore.  Teachers will
encourage children to apply what they have learnt in one subject to
another.
 
This phase, we call apply and analyse. 

Independent application:
This phase is when children are able to use what they know; the skills
they have been taught, the methods they have learned to solve
problems and create.   
This  phase, we call evaluate and create.

At Fensanton and Hilton, we want our children to be able to:

Imitation, Innovation, Independent Application

Teaching is not telling and learning is
not having been told  



Teaching and Learning 

Teaching is the highest
form of understanding.’ –

Aristotle

‘The mediocre teacher tells. The good teacher
explains. The superior teacher demonstrates.
The great teacher inspires.’ ― William Arthur

Ward

‘Teaching is the one profession
that creates all other professions.’

—Unknown
‘The greatest sign of success for a
teacher is to be able to say, ‘The
children are now working as if I

did not exist.’ –Maria Montessori

‘Teach the way you’d want to be taught.’ –
Unknown



Challenge and
Differentiation

1

Interactive white board 

White board

Flip chart

100 Square

Counting stick

Set of dictionaries (15) 

Teacher cupboard

A set of Dienes

Numicon

Map of the world

All classes will have an agreed

learning environment and  set of

equipment to support teaching and

learning including:

INTENT: All classes will have a

visualiser (starting with KS2)

Conditions for learning 

2

We have mixed aged classes at

Fenstanton And Hilton. 

This brings challenges and

opportunities in how we deliver the

curriculum.  There is an expectation

that there will be a minimum of 4 levels

of challenge within all core subjects.

 

 

Differentiation by outcome is not

sufficient.

 

3

behaviour 

presentation

planning 

Expected outcomes 

We have a consistent set of standards and

expectations with regards to:

Curriculum

F E N S T A N T O N  A N D  H I L T O N  P R I M A R Y  S C H O O L

Teaching and Learning:  The 4 Cs 

4

Consistency

We aim to provide an ambitious,

relevant and engaging curriculum. 



Teaching and Learning 
Conditions for Learning

Non Negotiables: 

WAGOLL
Vocabulary
Success criteria
Exemplars
Models and images
They need to be built on daily

Working walls for English and Maths :
Working walls MUST reflect the current focus of learning including:

ReadingCorners/Areas: 

All classes will have an area dedicated to reading. A reading corner.  Over
time , core texts and genre types will be agreed to ensure that children
have access to a varied diet of high quality literature.
 

"The standards we set in our classroom reflect the standards we
set for our pupils"

 

 

 

 

I never teach my pupils. I only provide the conditions in
which they can learn.  Albert Einstein

General
All boards must be backed, bordered and titled. 
Celebration work should be mounted and named.
Every child’s work should be celebrated at some point in the year.
Working wall work doesn’t need to be mounted.  They need to reflect
the learning journey taking place in the class this week.
Use clear readable fonts which are appropriate to the display and age.  

COVID
For the purposes of COVID all children must be sat facing the front of
the classroom. Windows and doors need to be open to promote
ventilation.

Health and Safety:
There should be no storage on shelves above head height. All
radiators need to be free from covers/paper or obstruction. Where
teachers have desks these need to be clutter free.

All classes will have a class notice board this will have a copy of the
class timetable,  Fire evacuation procedures. Notes for teachers
covering the class (attach checklist link). Safeguarding Procedures and
allergy/medical information for individual children (These need to not
be on show but accessible.) 

The school core rights poster will be prominently displayed.

Nicola Webster
What does this stand for?



Man is a tool-using animal. 
Without tools he is nothing, 

with tools he is all.
Thomas Carlyle 

Ruler
Pencil
Scissors
Purple pen
Whiteboard
Whiteboard pen
Beadstring
100 Square
Word and spelling mat
Cloth
Glue stick

Protractor
Calculator
Handwriting Pen
Watercolour set

All children at Fenstanton And Hilton have a toolkit for learning. This
is kept in a named zip-lock bag.  These are differentiated for the age
and stage of the pupil and provide a set of resources needed to
support their learning.  All children are encouraged to look after
these resources as they are important tools and they are theirs to
look after and use throughout their time at school:

Toolkits for learning Include:

In Key-stage 2, this will also include 

 

Toolkits for Learning Books for Learning 
Here at Fenstanton and Hilton we have an agreed set of exercise books
that children use in school.  These include:
 

An English Book:
In Key stage 1, The children's books have three 
lines , to support the children in developing a
clear and legible handwriting style.  Once children 
have developed a clear, legible and cursive script this scaffold is removed.

A Maths Book:
All maths books in KS1 need to be 1 cm squared
In Key-Stage 2, once children are able to write calculations accurately they
will use 5mm squared maths books.  

A Learning Journal:
All children will have a learning journal, this will  be used to record their
learning in Science, History and Geography etc.  

A Sketch Book:
All children must have a sketch book to use throughout their time at our
school.  This will demonstrate a child's creative learning journey and
observations. 

A home reading record:
Teachers will record once a week in the reading record.

Our children's books reflect the quality of teaching they recieve and
demonstrate the progress that our children make as a result our

teaching - they are our measure.

 

 



The name of the child
The name of the class
The year group

All books must be clearly labelled with the school label which
includes:

The link to the template can be found here:
https://drive.google.com/file/d/15cqrzMRBLCHgYeEZ9vGxneV6
v3Pxx1pS/view?usp=sharing

English and Maths books must be covered with a clear plastic
wallet. 

Inside the front cover of English books there must be the
relevant assessment criteria.  These can be found:
https://drive.google.com/drive/folders/1rEhJ07mrg4XBpWIwmw
dXog4OntjS50Lw?usp=sharing

Books for Learning High Expectations
“If you expect nothing from somebody you are never

disappointed.” 
Sylvia Plath

“Treat a man as he is and he will remain as he is.
Treat a man as he can and should be and he will

become as he can and should be.” 
Stephen R. Covey

To establish a culture and community of learners

For our books to reflect the quality of teaching and
learning in our school 

Intent:

Our books reflect a child's progress over time. They
also reflect the quality of teaching over time. It is
therefore absolutely essential that teachers have

high expectations,
 frequently revisit them and accept nothing but a

child’s best.



High Standards 
Presentation 

be dated (Starting from the left hand margin) 
include a learning outcome:  We are learning to: (National Curriculum
Objective )
ensure drawings and diagrams are in pencil.
ensure felt pens  and gel pens are not used in exercise books. 
One single line should be used to cross out mistakes.

Covered (plastic wallet)
Include the school label
Consistent across the phase 
Be marked regularly (See Marking policy) (attach link) 

All work will be written in pencil unless for a final presentation piece of work
and a pen license has been awarded
Children will be taught how to sharpen pencils and reminded to check that
pencils are sharp
Only crayons or coloured pencils will be used in exercise books
Children will be taught how to use a ruler to draw lines, including
underlining, diagrams and labels

Non Negotiables: 

High standards of presentation should be promoted at all times. All children’s
books should conform to the agreed age and stage of presentation for the
children. Staff must ensure that presentation of work is actively taught as it will
not ‘just happen’. It should be a main focus at the start of each academic year
and then be referred to periodically throughout the year.  Children and staff
need to take pride in children's books.  The books demonstrate the quality of
teaching and learning taking place in our school. 

All work must :

All books must be:

Writing Equipment:

Guidance for Key Stage 1:

In English and Learning Journals, the long date is used e.g. Monday
8th September. Children should be taught to use a ruler to
underline the date /title/learning objective. 

Teachers should use their discretion to judge when it is appropriate
for children to write this themselves or to stick the date into books.
(We expect the majority of children to be able to write the full
date by the start of the autumn term in Year 2) 
Teachers should use their discretion to judge when it is appropriate
for children to write the intended learning outcome for themselves
or to stick the learning outcome into books.
(We expect the majority of children to be able to write the
learning outcome for themselves by the end of Year 2)
 
Children must be taught correct letter formation and pencil grip as
soon as they start school (see handwriting guide). This needs to be a
non negotiable - the sooner the better.   

In Maths and Sketch books, the short date is used e.g. 16.03.18

Children must be taught to develop correct number formation as
soon as they start school – staff must check regularly that children
are forming numbers correctly.

Children should be taught to consistently record one digit to a
square and staff should follow the calculation policy to ensure
children are provided with the correct models, images concrete and
abstract tools to represent their ideas.



Assessment:  I can...



At Fenstanton And Hilton, we use assessment to inform teaching,
identify strengths and weaknesses and provide point in time
assessments of where children are at.

We understand the importance of feedback and provide children
with feedback which enables them to make progress and learn
from errors and misconceptions.

At the end of each term, staff are expected to complete
assessments for Reading, Writing and Mathematics using the
Target Tracker statements.  

At the start of each term, we hold progress reviews to identify
children at risk and children who may need additional support.
Staff are encouraged to use the Venn diagrams to identify
strengths and weaknesses in the core curriculum and identify
children at risk of not making ARE in Reading, Writing and Maths at
the end of the year.  At these progress reviews, we consider what
support can be put in to enable children to make accelerated
progress and catch up.

All classes need to have 4 trays:
These are: Red, Yellow, Orange and Green. Children can use these
to self assess how they have coped with a task and how well they
think they have done.  This will support teachers in reviewing
outcomes in books and making adaptations to plans to ensure that
all children make progress.

These trays can also be used for children to go and select a level of
challenge in terms of a piece of differentiated work.

Assessment Useful links and resources 
Past KS2 and KS1 SATs papers and Year 1 Phonics Screening checks
can be downloaded from:
https://www.gov.uk/government/collections/national-
curriculum-assessments-practice-materials

End of KS1 and KS2 Exemplification Materials
Exemplification materials that are useful when marking, moderating
and standardising can be found at:
Reading:

KS1: https://www.gov.uk/government/publications/ks1-
english-reading-exemplification-working-at-the-expected-
standard 

Writing:
KS1: https://www.gov.uk/government/publications/2018-
teacher-assessment-exemplification-ks1-english-writing 
KS2: https://www.gov.uk/government/publications/2018-
teacher-assessment-exemplification-ks2-english-writing

Maths:
KS1: https://www.gov.uk/government/publications/teacher-
assessment-exemplification-ks1-mathematics 

Science: 
KS1: https://www.gov.uk/government/publications/teacher-
assessment-exemplification-ks1-science 
KS2: https://www.gov.uk/government/publications/teacher-
assessment-exemplification-ks2-science 



Assessment 



Before we teach a topic,  we need to know what children know and 
 understand about the subject already. Prior to the start of the topic/
area of teaching focus the teacher will undertake a cold task. Cold
tasks have a blue strip. 

Cold task needs to be marked by the teacher and used to plan the
unit of work encompassing common misconceptions and the
differentiated starting points of the children in the class identified
from the cold task.

In writing, for example you may be planning on teaching writing
chronological reports.  At the end of a unit of work in science but
before the unit on chronological reports you can ask the children to
write a report.  This piece of work can be used as a cold task in writing
and support the teacher in identifying what the children need to learn
to do next.  It can also be used to assess what the children have
learnt in science at the end of that sequence of work.

Hot tasks are used at the end of unit of work and are used to
demontrate the impact of teaching on outcomes for children. These
do not need to me marked in full but success criteria should be used
to identify what has been achieved and  possible next steps when this
unit is revisited.

 Overtime in mathematics, we will develop a bank of cold and warm,
tasks that teachers can use to support teaching and learning. 

In other subjects we may ask children to draw a mindmap or explain
what they already know and understand about a topic and questions
they would like to answer.  They can return to this at the end os a
sequence of work to add what they now know as a result of their
learning. 

Marking and Feedback Cold and hot tasks:

A new marking and feedback policy was developed last term.  This
needs to be followed. Teachers need to ensure that they plan when
marking will have the greatest impact in the learning process  and
mark work regualrly and according to the guidance in the policy.
 

Jenny Volp
do we need to add the link to the document here?



Challenge and Differentiation 
Getting it right for all our pupils starts with teacher assessment.  By
knowing and understanding where children are at, we can then ensure
that we differentiate our teaching so that it is focussed and allows all
children to make progress.

We know and understand that in mixed aged classes differentiation is
even more crucial.  Several staff meeting sessions have been led by our
local authority advisors providing a wide range of ways in which tasks
can be differentiated to include all children and ensure appropriate
challenge.  Staff are expected to use these in developing their teaching
and learning sequences. 

Teaching Assistants need to be deployed effectively to support teaching
and learning.  The Education Endowment Fund has provided a range of
information on the effectiveness of teaching assistants. Teachers need
to ensure that teaching assistants are deployed to work with children
and vary the groupings so that teachers spend an equal amount of time
working with all groups of children.  

The use of TAs needs to be built into weekly plans and planning needs
to be avilable at the start of the week so TAs can support learning in
class effectively. 

Within English and maths tasks there need to be at least 4 levels of
differentiation/scaffold and support provided to make learning
accessible

Differentiation is not about a different worksheet for every child - it is
about enabling access to the curriculum and providing appropriate
scaffolding and support.

  



A daily Maths Lesson
A daily English Lesson
A daily Phonics/Grammar and Spelling session
A daily Guided Reading Session 

The school day begins at 9:50 and ends at 3:20.  There must be

These can occur at any point in the day. A class timetable needs to be available at the start of each term. 

The school day 



how the brain acquires and used new information ( cognitive science).  
common classroom practices of those teachers whose children make the highest gains
findings from studies that taught learning strategies to children .

Barack Rosenshine's Principles of instruction identified 10 principles and 4 key strands that are identified as a rbbidge between research and classroom
practice.  These principles are based on Research on:

INSET day December 2020, all teachers were asked to read the text and consider how this will influence their teaching in the future:

Rosenshine: What we know about effective practice

Sequencing concepts and modelling Questioning 

Reviewing material Stages of practice 

Present new material using small
steps
Provide models
Provide scaffolds for difficult tasks

Ask questions
Check for student understanding

Daily review
Weekly and monthly review

Guide student practice
Obtain a high success rate
Independent practice

Nicola Webster
typo



Rosenshine: Putting what we know into practice

Sequencing concepts and modelling 

in planning ,we work backwards from where we want
to get the children to get to and the steps they will
need to take to get there
We provide models, examples and images and
practical opportunities
We scaffold tasks, gradually increasing difficulty
We demonstrate where we are going to and WAGOLL 

Questioning 

In planning we consider what misconceptions
children may have
We vary our questioning and build "in time to
think" and opportunities for no hands up to
encourage full participation
We use whiteboards, differentiated questioning 
 and "show me" so that all children are engaged in
the learning in the class

Reviewing material

At the end of: a lesson, the day, the week, we ask children to
consider how well they have done, what they think they may
need to practice further what they have found easy and
challenging 
We take the opportunity to revisit and check prior learning and
retention of knowledge and skills with quizzes and by
encouraging children to revisit and review their work and
respond to feedback and marking.
 

Stages of practice 

Children need opportunities to practice and rehearse
Teachers need to continuously evaluate the success
rate of the children in their class
Where children are struggling - intervention through
pre-teaching, re-teaching and additional opportunities
to catch-up through appropriate interventions is
provided.
 

Nicola Webster
unnecessary bullet point



Continuous Improvement 

There are inconsistencies in the quality of teaching across the
school.
Not enough pupils are making fast enough progress.
Too few teachers share sufficiently high expectations of what pupils
should be achieving.
Too few pupils, especially in key stage 2, are given work which
challenges them sufficiently to enable them to make enough
progress.
Outcomes in English and mathematics at the end of key stage 2
have not been high enough over the last three years

Teachers do not implement the curriculum well enough in some
subjects because they do not use assessment effectively
Leaders need to ensure that all teachers use their knowledge of
what pupils know and understand to inform their teaching.
The curriculum is not delivered well in every subject.
Leaders need to ensure that the curriculum is effectively
implemented in all subjects.
Leaders and governors need to improve communication with all
parents

There's a lack of consistency and the quality of teaching is variable.
Staff have had opportunities to engage in high quality CPD, now it
needs to be implemented.
Staff are working hard they are not working smart.
Agreed policies need to be implemented consistently 

OFSTED:
2017:

2020:

School self review:

 

Ensure the long term leadership of the school
Have a curriculum that is fit for purpose
Have a long term vision for the school and the
development of the school environment
Ensure that gaps in children's learning is identified and
appropriate and effective support is provided. 
Improve the percentage of children making expected
progress and achieving age related expectations.

Advertise and provide transition plan for long term
leadership of the school
Review current processes and curriculum and adapt and
develop to ensure compliance and challenge
Governors to review vision and building plan and
establish long term cycle of improvement/intent
Review the use of TAs to ensure maximum impact

Improved outcomes in statutory assessments
Improved learning environment
Increased percentage of pupils working at ARE
Improved outcomes demonstrated in children's books
All teaching to be consistently good

Intent:
This year we intend to:

Implementation:

Impact:



Continuous Improvement The School Improvement Cycle 

How well are we doing?
The School Self Evaluation (SEF) document identifies how well we are
doing. A weekly monitoring cycle is identified in the Termly Operational
Plan (TOP) This alongside feedback from LA advisers and OFSTED
identifies that this is a school that needs to rapidly improve and is at risk
of being judged to have serious weaknesses if rapid progress is not
made.

 
How well should we be doing?

Outcomes; the progress and achievement of children are not good
enough.  This is a school with a stable intake, a low percentage of SEN
and PP children. Too few children are achieving ARE and GD at the end of
their time at our school. The learning environment is poor and significant
improvements need to be made. 

What more can we achieve?
This school should be achieving at least national expectations at then end
of Key-Stage 2.  All children should be making accelerated progress from
their starting points. 

What must we do to make it happen?
We need to go back to basics and establish non negotiables. Too many
children are still making common errors that are not addressed (see book
monitoring).  Pencil grip, letter and number formation, spelling of
common exception words needs to be a focus.

The children's books must demonstrate the impact of teaching and
learning over time.  They set the standard.  Cold, and hot tasks need to
be explicit.

 

High expectations and belief in people leads to high
performance so very often belief creates fact.

There are no excuses, just the wrong support.  We need to raise our
expectations of all children.

We need to provide opportunities for children to respond to
feedback and learn from their mistakes - we need to understand why
those mistakes/errors are being made and address them.

Weekly book looks and support with planning and differentiation will
be provided this term.



Inclusion
Every child to be included academically and socially
 To mee the needs of all children so they are able to realise their
potential

At Fenstanton And Hilton we want:

Inclusion begins with the class teacher assesments to know and
understand where children are, and to enable  quality first teaching 

Where are we now?
We have a small percentage of PP children and children classified as
having SEND.  Currently outcomes for Pupil Premium children and
children with SEND are poor and the gap between PP and Non PP
pupils is too wide.  PP children and children with SEND need to make
accelerated progress.
We have a high level of teaching assistant support in school.  Classes
normally have a teaching assistant supporting their class in the
mornings.  TA time in the afternoons needs to focus on delivering
interventions and catch up support

The school receives additional funding for PP children and has a PP
action plan.  Additional funding is being used to provide interventions
to close the gap and ensure that there is differentiation and support
within quality first teaching it is expected that all PP and SEND
children read daily with an adult..
 
We need to identify the gaps in children's learning through assessment
and use these to inform targets and provide effective targeted in class
support and interventions, based onn evidenceand that are reviewed
to look at the impact on a pupl's progress.

We need to maximise thw possible impact of teaching assistants 

Making it happen
Differentiate learning so childrren can fully access the curriculum
and make progress from their starting points.  A while school
provision map and bank of strategoes is currently. being written
to support teachers ( Link to be attached)
Scaffolds: use of toolkits  and ise of practical resources must be
used and modelled to children.  Pre-teaching of vocabulary must
be planned
Interventions must be planned afterPP review meetings and
teaching assistants must record interventions using the attached
form ( to be attached) to that the impact of interventions can be
evidenced.
Teachers and teaching assistants need to meet to discuss and
review the progress of children on intervention and the I,pact of
support.
Teachers must ask advice from the SENCO if they continue to
have concerns about children's progress and if interventions are
not closing the attainment gap or the gap is widening
Class teachers are expected to write: Assess, Plan, Do Review
plans (APDRs)  using the agrred pro forma ( see link)These need
to be reviewed regularly and at least once a term.  APDRs need to
be SMART.  Nextsteps need to be reviewed.  The SENCo will
support teachers with this.
All staff working with children need to be aware of children's
needs, support to be provided, outcomes sought and any
approaches or teaching startegies required. 
Training for teachers on the effective use of teaching assistants
will be dleivered this term
Regualr training for teaching assistants will be planned termly 

 
 

Nicola Webster
typo



Safeguarding
At Fenstanbtin and Hilton we take safeguarding very seriouslty and it is
essential that all staff are aware of our safeguarding procedures and
follow expectations to the letter. We are committed to safeguarding and
promoting the welfare of children.  We expect all staff to share this
commitment.
Our safeguarding policy is on the web-site

All staff will receive annual safeguarding training and additonal updates as
needed. 
Safeguardingnpolicies and procedures will be explained during induction
and during the first week of staff beginning emplyment at the federation.

We use a system called My Concern to record safeguarding concerns.
Please use the guide to support you in knowing what and when to record
(link)

The designated safeguarding leads are:   
Oriana Dalton
Lucy Roberts
Emily Gore Rowe
Jemma Calverley



Professional development

Revisiting inputs from Maths and Englsh Advisers
Reviewing differentiation and support for all learners
Agreeing a new marking and feedback policy 
Opportunities for staff to visit other schools
Behaviour and Safeguarding

At Fenstanton and Hilton Primary School, we want our children to
have access to high quality teaching and learning experiences.
Staff Training last term included:

Training only has the impact if it is implemented in the classroom;
If teachers use and apply the skills and knowledge taught when
designing and planning the learning taking place in the classroom.  

Our focus over the coming weeks will be on implementing the
new curriculum model we have developed and ensuring that
children's books and the learning environment meet the
standards and expectations we have agreed.

All staff are expected to engage in CPD and to use and apply what
they have learned in the classroom.  

We will purchase and make use of support provided by the LA to
support the development of subject leaders and improve the
quality of provision at our school.

At this school, we understand the importance of feedback. Staff 
 and children need to act upon feedback to enable us to improve
outcomes for our children. Feedback is not personal.  It is
professional, progressive and purposeful.

Performance Management 



Effective communication is key: 
A TOP:  Termly operational Plan: is provided at the start of each
term.  This summarises what will be happening across the term,
themes and opportunities along with school improvement foci.

A daily e-mail: is sent to all staff by 8:15 every week day - All staff are
expected to open their e-mail, when they start work, and find out
what is happening across the day. (NO EXCUSES)

Fortnightly newsletter:

A fortnightly newsletter is provided.  Staff are expected to share and
celebrate the learning that has taken place, the learning that will be
taking place and how parents can help. The school newsletter will
provide information about forthcoming events and dates and share
other key information.

Google: 
We use google classroom to set homework, share learning in school
and provide remote learning for children unable to attend school. 
 Currently all classes should be posting their learning week on
google classroom to support families that are shielding.

We also use our shared google drive to share our planning and to
share key documents about the curriculum.
We use google meet to hold staff meetings and ensure that staff have
access to online training and support.

My Concern:
We use My Concern to record safeguarding concerns and ensure that
all staff contribute to records of pupil's wellbeing. 
 

Engagement 

The use of Social Media:

Communication, particularly during this current pandemic, is forever
changing and developing.  We hope to establish the following
principles and management:

Our School Web-site:
Our school web-site will be our school prospectus.  It will provide the
required statutory information and links.  It will provide links to
nationally held information about our school and information about
our curriculum, and year group/key-stage information. School
newsletters and class newsletters will be provided here.

Parent-mail:
We will use parent to e-mail class-specific information to parents and
reminders.  

Twitter, Facebook and Instagram:
A weekly post will be established - sharing something about what is
happening in school. The Deputy Head will be responsible for leading
school communications and will be given responsibility for managing
these comms and ensuring they adhere to GDPR regulations. 


